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Strength-Based Approach, Life Planning and Employment Support
Targeting Persons on the Autism Spectrum
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The ultimate aim of education and rehabilitation provision for autism
spectrum disorder is community inclusion and self-sufficiency. With this
target, the provision of life planning and vocational rehabilitation is of
particular importance to the wellbeing of individuals on the autism
spectrum. Nevertheless, employment support and adult service for high
functioning individuals on the spectrum have not been sufficiently
addressed. Within this context, the present paper explored the use of
strength-based approach to bridge the gaps in employment support and life
planning so that high functioning young adults on the spectrum could be
fully engaged in the world of work leading to fulfilling and productive
living. This paper also discussed the employment service in Hong Kong as
an example to show the possible solutions to address the life and vocational
aspirations of this group of young adults. It is time for a paradigm shift in
the service enhancement of transition planning and employment support for
high functioning adults on the spectrum.
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BEELRMN Learning Diversity
EERTE] Life Planning
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BE T iR Employment Support
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